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Miller 2012 Summer II Syllabus – page 7

Theory and Practice of Expository Writing
Benjamin Miller
English 301, Section 003
email: benjamin.miller@hunter.cuny.edu
3 hours; 3 credits. Prereq: English 220

office hours: TuTh 12:15-1:15pm, and by appointment
Summer 2012, M-Th 10:00 – 11:53am

office: Hunter West 1238
class location: Hunter West 411

Our course website: http://miller2012summer.wikidot.com
All this information and more is posted there. Please sign up as soon as you can!
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Course Description

By engaging directly with articles published in academic journals, students in this course will learn some of the core claims and central debates in the field of composition and rhetoric. Students leaving the course will be able to recognize many of the common references that often make such articles opaque to novices, and to understand such genre conventions as literature reviews, citations, and various kinds of evidence and reasoning. In addition, because the content of these articles often has implications for the practice and pedagogy of writing, students will broaden their repertoires for generating and revising their own prose, as well as for teaching writing to others. 

Along with frequent low-stakes, informal writing, students will complete and revise several major assignments: (1) a stylistic analysis, relating formal features of a short passage to the rhetorical effects of those features; (2) a rhetorical summary of one of our course readings, describing not only what that text says, but what it does, including how it responds to an ongoing conversation; and (3) an essay evolved from an earlier exercise, demonstrating your ability to develop, revise, and refine reasoned arguments that incorporate a range of sources; and (4) a critical self-assessment, analyzing and introducing the contents of a portfolio of revised work produced over the course of the semester. 
Required Textbook

Bacon, Nora. The Well-Crafted Sentence: A Writer's Guide to Style. Boston: Bedford/St. Martins, 2009. Print.
Hopefully you have this already; if not, please get it as soon as possible: there’s reading in it due on Thursday. If it’s a last minute purchase being delivered within Manhattan, I recommend Barnes&Noble’s same-day delivery.
Course Outcomes and Responsibilities
Students in this course will:

· write frequently, ideally every day;

· respond orally and in writing to the ideas in scholarly texts about writing process and pedagogy;

· respond orally and in writing to the ideas in their peers’ texts;

· revise in response to their own reflections and feedback from peers and the teacher;

· distinguish between the content and structure of sentences and larger textual units, even while they recognize that structure shapes our perception of content;

· use a variety of grammatical structures to revise for emphasis and coherence;

· identify subject-verb pairs within sentences, and map the hierarchies of coordination and subordination among sentence parts and larger textual structures;

· develop fluency in online composing through participation in the course wiki website;
· complete a portfolio containing, at a minimum, two revised essays, one set of drafts, and an introductory reflection.

As the teacher in this course, I will:

· respond orally and in writing to students’ ideas and the ideas of scholars;

· provide a large number of exercises for generating text, re-chunking how texts are perceived, and revising texts;

· discuss with students rationales for what each exercise is designed to do, and why it ought to work;

· encourage students to retry earlier exercises in later contexts, to support the development of mastery;

· choose academic articles that balance accessibility for novices with constructive challenges that allow for learning;

· provide background context and guidance in understanding difficult texts;

· structure in-class time, especially time spent working in small peer groups, so there is meaningful work to be done (even if we finish early or run out of time);

· build in flexibility to per-class and semester-long schedules, recognizing that the complexity of writing means insights and lessons do not follow a linear order of development, but leap from teachable moment to teachable moment;

· provide a detailed grading contract that outlines criteria for success in the course, and communicate with students about their successes, failures, and possibilities.

Welcome Letter
Dear students, teachers, writers, classmates,

Welcome to English 301! I'll skip straight to the essentials for this section: 

· There are no formal exams. There is a final portfolio.

· Individual assignments will not be graded. If you turn in all the assignments on time, your minimum grade – a personal minimum, not a max or course average – will be a B. 

· There will be one textbook, Nora Bacon's The Well-Crafted Sentence: A Writer's Guide to Style. Hopefully you already have it; if not, I recommend Barnes&Noble same-day delivery in Manhattan.
· You can revise anything you write as many times as you want until you're satisfied. Not only will you not be penalized for this, you'll be rewarded.

Feeling better yet? Or are you still curious about the actual content of the course, apart from its mechanics? Either way, I'm glad to hear it!

Now, you may already realize that there's a lot of room for difference in how we can define "Theory and Practice of Expository Writing." My section – our section, if you'll join me – is designed as an introduction to the academic field known variously as composition theory, composition and rhetoric, rhetoric and composition (a subtle difference there, but palpable to some of us), and the more straightforward writing studies. Scholars in this field have been working for decades to figure out what happens when people write: Why do some people find it so much easier than others to produce text? What are people actually doing or thinking as they write? When we call someone a writing expert, what is it they know that novices don't? How do we learn or teach these things? And why is writing so common in schools? What makes it worth learning and practicing?

Studying the discoveries and theories of these scholars has tremendously improved my own ability to write well, even under pressure, not to mention my attitude toward writing. You see, I come to this field as a lifelong sufferer from writer's block; I have spent hours sitting, twisting sideways in my seat to avoid the empty screen, and in college I was desperate for someone to tell me what I was doing wrong and how to do it right. I have to warn you: there is no right way that will make you successful every time. But giving up that search from the outset means we have more time to look at what might work: not just to get something on the page, but also to get from what's there to what's better. Composition theory has both expanded my range of strategies for writing and revising, and given me a better grip on the reasons behind these strategies – and, relatedly, behind the writing assignments I so often have to complete or compose. And that has been, often, enough. I'm teaching this course because I believe it can benefit you in the same ways.

To help you learn, we'll adopt comp/rhet's questions as our own, tackling the puzzles that still animate the most engaged teachers and students of writing, as we'll see when we look at the articles they write to each other. Our method will be to test the claims in these articles against our own experiences: to connect the abstract to the concrete, learning more about both in the process. 

Along the way, you'll also learn more about the conventions and forms – the genres – that shape the ways writers communicate. (For instance, this page is composed as a letter, with frequent chatty references to you and me and lived experience. The “course description” page adopts more traditional conventions, concise and impersonal. But the two documents say basically the same things.) Be aware: you are going to write a lot in this course, in different genres: argument, listing, personal letter, analysis (several kinds), summary, freewriting, echo and response, critique, praise, reflection, narrative, lyric, etude, marginalia. You'll probably write at least a little every day. You'll get not only theory and practice, but theory in practice. 

If, like me, you find that an exhilarating challenge, I look forward to meeting you in class!

-- Benjamin Miller (you can call me Ben)
Official Hunter Policy on Plagiarism

This is a collaborative class, in which we offer each other suggestions and constructive criticism. However, the goal of all this collaboration is to clarify the expression of original ideas – never to substitute someone else's ideas for our own, or to impose our ideas on someone else.

To misrepresent the origins of an idea is plagiarism, and it will not be tolerated.
If you want to cite an outside source, there are ways of giving credit to the original author; section 32 of the Pocket Style Manual presents one standard method of documenting sources. If you have any questions, don't hesitate to ask, because Hunter takes a very hard stance on plagiarism. It could get you expelled. Here's an excerpt from the CUNY Policy on Academic Integrity, to give you the flavor:

Academic Dishonesty is prohibited in The City University of New York and is punishable by penalties, including failing grades, suspension and expulsion, as provided herein. […] Plagiarism is the act of presenting another person's ideas, research, or writings as your own. The following are some examples of plagiarism, but by no means is it an exhaustive list:
· Copying another person's actual words without the use of quotation marks and footnotes attributing the words to their source.
· Presenting another person's ideas or theories in your own words without acknowledging the source.
· Using information that is not common knowledge without acknowledging the source.
· Failing to acknowledge collaborators on homework and laboratory assignments.
Internet plagiarism includes submitting downloaded term papers or parts of term papers, paraphrasing or copying information from the internet without citing the source and "cutting & pasting" from various sources without proper attribution.
Hunter College regards acts of academic dishonesty (e.g., plagiarism, cheating on examinations, obtaining unfair advantage, and falsification of records and official documents) as serious offenses against the values of intellectual honesty. The College is committed to enforcing the CUNY Policy on Academic Integrity and will pursue cases of academic dishonesty according to the Hunter College Academic Integrity Procedures.
All cases of deliberate plagiarism will be referred to the appropriate Dean for disciplinary action.

Available Resources at Hunter

The Reading/Writing Center (RWC)

The Hunter College Reading/Writing Center is a comprehensive service for the entire college community offering tutoring and computer-assisted instruction to students and technical support and development to faculty and staff.

The Reading/Writing Center offers tutorial assistance, free of charge, to all registered students of the college. Tutors are undergraduate and graduate students from a variety of majors, trained to help you develop your reading and writing skills. The Center will not interpret texts for you, nor will tutors write, type, or correct papers. Tutors will help you develop a reading-writing process you can use to improve your skills and negotiate the requirements of academic reading and writing.

As a student, you may use the Center in several ways:

· Register for a regular appointment to meet with a tutor for an hour, once a week throughout the whole semester. Usually, you will be paired with another student who is enrolled in the same course.3
· Drop in to work with a tutor during scheduled drop-in hours when tutors are available to meet with you on a first-come, first-served basis. See schedule below for drop-in times.

· Attend workshops on various aspects of critical reading and writing. Workshop topics and schedules are posted periodically throughout each semester.

· Use computer terminals in the Center with access to CUNY Plus and to the Reading/Writing Center web page at http://rwc.hunter.cuny.edu where you can directly access Reading/Writing Center handouts, view current workshop schedules, obtain information on the CPE and ACT exams, and link to a variety of writing resources on the Web.

· Use the Center's library of books during the hours the Center is open. The Center does not lend books; however, they have an extensive file of handouts which are available for you to take away.

You will learn the most if you use the Center at each stage of your writing process. Work with a tutor to clarify an assignment, to generate material, to review a draft for organization and development, and to learn how to proofread.
The Reading/Writing Center is located in Room 416, Thomas Hunter Building. Our tutoring schedule is as follows:

SUMMER TUTORING / DROP-IN HOURS
Monday –Thursday, 10am – 7pm

The Office of AccessABILITY

In compliance with the American Disability Act of 1990 (ADA) and with Section 504 of the Rehabilitation Act of 1973, Hunter College is committed to ensuring educational parity and accommodations for all students with documented disabilities and/or medical conditions. It is recommended that all students with documented disabilities (Emotional, Medical, Physical and/or Learning) consult the Office of AccessABILITY located in Room E1124 to secure necessary academic accommodations. For further information and assistance please call 212-772-4857 / TTY 212-650-3230.

Class-By-Class Schedule
The following schedule is just a preview; the full and most up-to-date version will be posted on the course wiki (http://miller2012summer.wikidot.com), including more detailed explanations of each homework assignment and full lesson plans with space for collaborative notes. This gives me more flexibility to adapt the specifics to our needs as a reading and writing community.

Assignments are listed (as HW) on the day they are assigned, and are due to the discussion board at 10pm the night before
 the following class meeting, unless otherwise specified. You should in general also bring a copy to class, so that we have access to it for in-class discussion and/or revisions.

Unit I: Experiencing Writing (or, A Writer's Tools)

In this first unit, we’ll introduce and practice moves that will become our constant companions when engaging in academic work: inkshedding, active listening and reading, and attending to structures. The major writing project for this unit is a stylistic analysis, connecting your intuitions about readability and tone with specific formal features of the text.
· Lesson 1, Tues 7/17 - Introductions and Motivations: The People in the Room 

· HW: read Murray, "Writing and Teaching for Surprise," and follow up on "Opinionnaire" (see lesson)

· HW you may already have done: sign up for the course wiki; read and sign contract; buy the textbook.

· Lesson 2, Wed 7/18 - Structure and Content 

· HW: read Bacon, Introduction and Chapter 1 ("The Sentence's Working Parts"), pp. 1-24; do structure/content exercise (see lesson plan)

· HW you may already have done: schedule and attend a one-on-one conference with Ben; visit the Our Shaped Pieces page, and set up your individual archive

· Lesson 3, Thurs 7/19 - Exercises for Surprises / Enabling Constraints 

· HW: read Flower and Hayes, "The Cognition of Discovery"; do dialogic notebook exercise (see lesson plan)

· Lesson 4, Mon 7/23 - Key Terms as Lenses 

· HW: read Bacon, most of Chapter 2 ("Well-Focused Sentences"), pp. 25-38; do exercise 2F. (See lesson plan for an optional modification.)

· Lesson 5, Tues 7/24 - Intro to Stylistic Analysis 

· HW: read Bacon, Chapter 3 ("Well-Balanced Sentences: Coordination and Parallel Structure"), pp. 46-60; do exercises 3A and 3C

· Lesson 6, Wed 7/25 - Coordination and Scales 

· HW: read Bacon, Chapter 4 ("Well-Developed Sentences: Modification"), pp. 61-74; do exercise 4C.

· Lesson 7, Thurs 7/26 - Stylistic Analysis 2 

· HW: read Bartholomae, "Inventing the University"; complete the SPARRR exercise (see lesson plan)

Unit II: When Experts Disagree: Academic Conversation

Thus far, we (and the authors we've read) have attempted to understand writing processes and the effects of written products across a wide range of genres and purposes — what "writers" do when they compose and revise. But why do we write at all? In particular, why do we write in "the academy," and what, therefore, are we learning when we study "academic writing"? What is at stake when we teach it, and whose goals does it (or should it) serve? In this second unit, we'll step into a decades-long debate around these questions. In the process, we’ll examine not only the answers these authors ask, but also consider issues of genre, evidence, and authority in the crafting of academic arguments. We will begin two major writing projects in this unit, and spend unit three revising. The first is a rhetorical analysis, in which you will link a text's specific features to your understanding of the author’s purpose and context for writing. The second is an essay evolved from an earlier exercise, in which you try out some of the moves we see associated with academic essaying.
· Lesson 8, Mon 7/30 - Motivations and Introductions: Giving Yourself a Problem to Solve 

· HW: Reread Bartholomae; write "difficulty analysis" (see lesson plan)

· Lesson 9, Tues 7/31 - Finding Authority - Stases and Sources 

· HW: Read "Closing My Eyes as I Speak"; make a new dialogic notebook (see lesson plan)

· Lesson 10, Wed 8/1 - Elbow, Audience, and Contraries 

· HW: Reread Elbow, this time through different lenses (see lesson plan)

· Lesson 11, Thurs 8/2 - Claims, Reasons, and Evidence 

· HW: Read one more piece by Elbow, Elbow, "Some Thoughts on Academic Discourse"; complete your choice of the active reading techniques we've used so far (SPARRR, BEAM, Stases, Double-Entry Notebook, Key Term Analysis).

· Lesson 12, Mon 8/6 - So What is Academic Writing? Toward an operational definition 

· HW: Reread your own exercises and notes, and choose a starting point for your EEEE. Do some generative/reflective writing. (see lesson plan)

· Lesson 13, Tues 8/7 - Workshop / Questions and Sources 

· HW: Follow up on suggestions and leads

· Lesson 14, Wed 8/8 - Intro to Rhetorical Analysis / Electronic Resources for Determining Context 

· HW: Begin reading for the RA; use any of the active reading techniques we've used so far.

Unit III: Joining In: Revising Your Way Forward

As we head into the final weeks of the course, your major writing project will be to complete a final portfolio, demonstrating the degree to which you have met the course's objectives and your own: that is, you will demonstrate both to yourselves and to me that you have learned, and what you have learned. The capstone for the portfolio is a reflective introductory essay, in which you will draw on the theorists you have read, to analyze the products of the processes you have practiced. (Sorry about the popping p's.)
I have a wide range of exercises and readings that will help you in these tasks, including (but by no means limited to) the rest of Bacon's book. Before I decide when to share what, though, I want to get to know you as people and as writers, so that I can choose what will best match your needs, your interests, and your abilities. So I’ll leave the titles and homeworks blank for now, providing only the fixed dates and end-points.
· Lesson 15, Thurs 8/9 - 

· HW:

· Lesson 16, Mon 8/13 - 

· HW:

· Lesson 17, Tues 8/14 - 

· HW:

· Lesson 18, Wed 8/15 - 

· HW:

· Lesson 19, Thurs 8/16 - 

· HW: Final Portfolio Due on Monday. At a minimum, it must contain:
Two revised academic essays (the EEEE and the Rhetorical Analysis);
A set of marked-up drafts, showing how you revise;
An introductory essay;
Supplementary materials (exercises, additional reflections and comments, marked up readings, etc)

· Lesson 20, Mon 8/20 — Last class! — Final Presentations and Party
� This early deadline is not my way of being mean, but my way of encouraging you to a) sleep and b) leave yourself some leeway in case the work takes longer than you think it will. (It often does, for me, anyway.) Also, the earlier you can post, the more I can adapt the lesson plan in response. During the year, students had to post the night before class.





